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This study describes a content analysis of materials used to teach library and 
information literacy skills to undergraduate music students. The analysis was conducted 
to determine if and how music librarians who design and implement this instruction are 
informed by the Music Library Association’s publication, MLA Information Literacy 
Instructional Objectives for Undergraduate Music Students. This document is based on 
the Association of College and Research Libraries’ Information Literacy Competency 
Standards for Higher Education. 
Seven documents from two institutions were included in this study, and their content 
was compared to the Objectives – both the original text of the Standards and the MLA’s 
music-specific additions. The documents varied in format – some were intended for use 
by instructors, others were for students. The amount of clearly displayed influence by 
the music-specific content in the Objectives varied greatly. This research indicates that 
there is little standardization or regularity in the Objectives’ influence. 
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Music Information Literacy Curriculum: a Content Analysis 
 
Introduction 
 
 
 Information literacy (IL) instruction is an essential part of any student’s 
education, and it is especially important for undergraduates. Many high school 
students do not conduct any research or learn how to make use of their library’s 
resources. Even those who do a senior project or paper are not given the skills 
necessary to do good research. A 2013 study suggests that libraries in 
secondary schools are not adequately preparing their students for postsecondary 
education (Chu 399). Because of this lack of expertise, many college and 
university librarians must build their students’ information literacy skills from the 
ground up. This issue is particularly relevant for music students. Even if they 
have been trained in general information literacy, music-related information 
presents a new set of challenges for which these students have not prepared. 
Librarians who teach music information literacy are responsible for teaching not 
only basic IL concepts, but skills that relate specifically to music. This kind of 
instruction needs to include both broad concepts and specific skills, and those 
that teach these skills have a difficult and important job. 
 Music information literacy introduces many unique challenges. The 
primary distinction between music and other disciplines is that musicians access 
and use materials in a wide range of formats. While students in many fields work
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primarily with books and articles, music students need to learn how to access 
and use not only these materials, but music-specific formats as well. Even if a 
student is primarily a performer rather than a researcher, they will need to access 
audio materials, scores, articles, and books to research their pieces. These 
students may make use of a wide range of resources from a basic dictionary or 
encyclopedia to a detailed analysis of a single performance. A search task as 
seemingly simple as finding sheet music can become difficult. Many pieces have 
alternate titles or “nicknames” that can affect search results. There are different 
editions: critical editions, transcriptions, transpositions, and arrangements. Some 
pieces can only be found in anthologies and would be very difficult to find by title 
alone. Each type of resource used by music students has its own challenges, 
and any information need will likely require multiple types. As an example: a 
vocalist is preparing to sing as a soloist for a mass in German. She will need to 
locate the correct edition of the sheet music, a reference resource for German 
language and pronunciation, recordings of previous performances, and books or 
articles about the historical context of the piece. If she does not have sufficient 
music information literacy skills, these tasks will be difficult and time-consuming 
and she will lose valuable rehearsal time. It is essential for musicians of all types 
to be proficient in information literacy so they can efficiently find and use specific 
materials of many formats. They will also need to continue using these skills 
throughout their career, so a true understanding of the underlying principles of 
information literacy is essential.   
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 During their undergraduate degree, ideally students undergo a shift in how 
they think about learning and information. This period of development is an 
optimal time to establish and foster information literacy skills. An effective way to 
ensure that students truly understand how to efficiently find and use information 
is to integrate IL skills into their regular coursework and show them the relevance 
of these skills. This strategy is advantageous for many reasons. It allows 
information professionals to reach many people all at once, rather than waiting 
for students to take the initiative and come to the library for a reference interview. 
It removes part of the responsibility for seeking these skills from the students, 
instead bringing the information to them and making it directly relevant to their 
studies. Using IL skills to complete concrete tasks helps students see the value 
of the library and its resources. Library instructors who are closely connected 
with professors and the curriculum can also use their knowledge to better their 
collection and policies. Lastly, a librarian who is a regular part of the curriculum 
becomes familiar to the students. This allows librarians to help students become 
comfortable with the librarians and collections. Libraries can often be intimidating, 
especially for undergraduate students. This phenomenon, called “library anxiety,” 
is discussed and analyzed in a 2015 study. The author describes both the 
prevalence and impact of library anxiety. In the conclusions of her study, the 
author says: 
Although personal and institutional factors both contributed to library 
anxiety, the former seemed to have contributed to a greater extent 
to the problem. The absence of information literacy skills among the 
students appeared to be a key factor contributing to library anxiety 
which may be related to the failure of some to participate in 
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orientation and information literacy training sessions (McPherson 
322). 
 
The results of this study show that library anxiety is prevalent in undergraduate 
students and it affects not only students’ general perceptions of the library, but 
their eagerness to learn information literacy skills. It is important to students’ 
academic success that they are comfortable with the library and librarians, and 
purposeful instruction strategies can help accomplish this goal. 
Embedded library instruction can make students more comfortable with 
the library, which is an important step toward information literacy. Beth 
Christensen, a music librarian at St. Olaf who participates in what she describes 
as “course-integrated, sequential library instruction,” (616) tells the story of an 
interaction she overheard in her own library. 
 ...a student brought her parents into the library. She was not one of 
our library student assistants, nor was she a student I knew by name. 
She was, however, excited as she brought her parents past my office 
to show them what she referred to as "our" reference area, a location 
for which she not only felt a sense of place, but also obvious 
ownership and pride (Christensen 623). 
 
This anecdote shows that an integrated information literacy program can 
have a positive impact not only on students’ skills, but on their perception 
of the library itself. 
While there are many benefits to an embedded instruction approach, 
developing a program can be daunting. There are numerous factors to consider, 
including time, budget, and cooperation with professors. Sara Manus describes 
her collaboration with faculty as she developed her curriculum (Manus 252). It 
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allowed her to tailor her strategy to best suit the professors’ perception of student 
needs. This challenge became an invaluable resource in her process of 
developing an embedded instruction program.   The Association of College & 
Research Libraries (ACRL) also offers resources to help instructors develop their 
instruction plan and policies. They cover topics like planning, implementation, 
and assessment.  An especially relevant document is Characteristics of 
Programs of Information Literacy that Illustrate Best Practices (Association of 
College & Research Libraries). This document describes best practices for 
establishing goals and objectives, planning, collaboration, pedagogy, and other 
subjects. Other documentation from the ACRL focus on various aspects of 
librarianship, and many are specifically related to academic libraries and library 
instruction. The Music Library Association (MLA) has adapted one of these 
documents, Information Literacy Competency Standards for Higher Education, 
for use specifically by music librarianship by adding subject-specific content. 
While the original ACRL document is no longer in use, the MLA continues to 
make use of the resulting document titled MLA Information Literacy Instructional 
Objectives for Undergraduate Music Students (Cary and Sampsel).  
The Objectives were developed by the Music Library Association as a tool 
for library and information literacy instructors. It contains the full text of the 
ACRL’s 2000 Standards with content added that relates specifically to music and 
its subfields. These additions could be, for example, types of music-specific 
formats or ways in which information is used in various subfields. Each addition 
is related directly to a piece of content from the original Standards, indicating that 
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the goal of the authors was to work within the provided structure of the original 
document rather than develop an entirely new structure.  
For this study, I have compared to the MLA’s Objectives information 
literacy education materials used in the music schools or departments of two 
different universities. The materials used were gathered in a variety of ways. 
Once the materials were gathered, I used content analysis to determine how the 
Objectives were reflected. The purpose was not to make value judgments – 
rather, to ascertain whether, to what extent, and in what ways various curriculum 
are clearly informed by these objectives. The research questions were, “How is 
the influence of the Objectives reflected in music information literacy curricula? 
Do curricula draw from music-specific portions of this document?” The results of 
this study show how the Information Literacy Instructional Objectives document is 
being used. It also indicates the potential usefulness of other adaptations of the 
ACRL’s guidelines, standards, and frameworks. These documents are 
comprehensive, and music-specific versions could further inform the practice of 
music information literacy instructors.  
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Literature Review 
 
Undergraduate students in most disciplines must gain basic information 
literacy skills to be successful in their academic careers and in the workforce. In 
2006, Louise Klusek and Jerry Bornstein conducted a study based on job 
postings to determine whether information literacy skills were part of the core 
competencies for employees in business and finance. Their conclusion was that 
while employers do not specifically name information literacy skills as a 
requirement, there is an expectation that employees will have the skills inherent 
to IL such as critical thinking and communication (Klusek and Bornstein 3). For 
music students, information literacy skills take many forms. There are many kinds 
of music-related resources, and a music student in any discipline must be able to 
successfully access all of them. In their 1996 article, Maple et al. describe the 
many possible uses for various formats (746).  A performer may use a recording 
for research on Baroque performance practice, while a musicologist may use the 
same recording to study musical form. Because of the wide variety of materials 
that are used by musicians of all types, it is essential that music students learn 
how to access, evaluate, and use these materials. 
Part of the challenge of introducing and developing information literacy 
skills in music students is that many do not think these concepts will be important 
to them. Zanin-Yost and Reitz describe a hypothetical student who dismisses 
information literacy skills because they are creating and performing music rather 
than researching it (562). Another researcher describes the ways in which all 
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types of resources, even those not related to music, are important to a musician’s 
research (Pierce 57-58). As Pierce points out, much of music research and 
performance intersects with other disciplines - anatomy for a vocalist, 
architecture for a student studying acoustics, and psychology for a budding 
music therapist (58). Because of this intersectionality, music students must learn 
to effectively find and use materials not only in their discipline, but in many 
others. This requires both general information literacy skills and knowledge of 
more specialized concepts that relate specifically to music. 
David M. King, a librarian in the Music Department of the Carnegie Library 
in Pittsburg, conducted research on the search behavior of users looking for 
sound recordings and scores (King). He noted that while there was extensive 
research about searching for books, there was much less literature about music 
materials. King’s goal was to inform music cataloging practice, but many of the 
concepts from his work pertain to information literacy as well. He points out that 
searching for music materials can be difficult because of factors like multiple 
languages, inconsistency in titles, and multiple recordings of the same piece (2). 
The purpose of King’s work was to study the efficacy of the library’s organization 
based on user behavior. User-centered design has many merits, but it can be 
much more difficult in the short term to alter a catalog than to teach users how to 
use it effectively. This research focuses on informing the practice of instruction, 
on the other side of the coin from King’s work. 
Case studies 
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        The following are two case studies in which music librarians describe their 
own program. They provide information about the essential features of an IL 
program and how concepts fit together in a comprehensive curriculum. 
Librarian in the Classroom: An Embedded Approach to Music Information 
Literacy for First-Year Undergraduates 
 The first case study is Sara Manus’ 2009 article about the music 
information literacy program at her institution, Vanderbilt. She begins by 
describing the context of how her information literacy program began. Faculty 
were frustrated with the quality of student research and writing, and they wanted 
more than the typical “one-shot” session of library instruction (250-251). The 
proposed solution was that Manus would become an embedded librarian with a 
focus on first-year classes such as MUSL 141 Survey of Music Literature. This 
course is designed to help students transition from high school to college, 
specifically addressing the more rigorous expectations for writing and research. 
Manus discusses why she chose to take on this role by explaining her goals: 
First, I wanted to reinforce the integral role that the library plays in 
student learning. I hoped that the presence of a librarian in class 
each day would serve as a daily reminder of the importance of the 
library to success in the classroom. Second, I wanted to demonstrate 
that librarians are friendly, approachable people. Students are often 
reluctant to approach librarians for assistance, fearing that their 
questions are “stupid” or that they are interrupting the librarian by 
coming to the desk. I hoped that my daily presence would help to 
alleviate this anxiety. Finally, I wanted to get to know the students. 
Since MUSL 141 represented the first of four courses in which I 
would be providing library instruction, I needed to do a better job of 
getting to know names and faces (251-252). 
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In this explanation, Manus highlights many of the most important aspects 
of information literacy instruction. She believes that helping students 
understand why the library and IL skills are important is essential to an 
effective program. 
 In her paper, Manus describes her process for evaluating the 
results of her first year of embedded librarianship. Because this paper was 
written after a few years of the program, Manus is able to describe her 
process of evaluating and changing the program as she learned what 
strategies and methods work best for her students. In her discussions of 
evaluating year one, she returns to her goals for embedded librarianship 
and assesses if and how she had met those goals, and how she could 
change her assignments to better meet those goals. Manus includes her 
updated strategies and sample assignments, describing how each one 
allows her to help her students become more proficient in information 
literacy. This paper emphasizes the importance of faculty cooperation, 
working from goals backward to create assignments, and assessing and 
changing your program regularly. These ideas are essential to a complete 
understanding of how a curriculum is designed and executed. 
Warp, Weft, and Waffle: Weaving Information Literacy into an 
Undergraduate Music Curriculum 
 Beth Christensen, a librarian at St. Olaf College, also writes about 
her approach to her information literacy program. Her program is much 
older, and she has worked in bibliographic instruction and information 
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literacy at her institution for over twenty years. The program was 
established in 1977 after St. Olaf received a five-year grant (616). This 
program covers a four-year curriculum, in contrast with Manus’ emphasis 
on first-year students. Christensen frames the curriculum as a four-step 
process: absolute knowing, transitional knowledge, independent knowing, 
and contextual knowledge (618-619). After giving this contextual 
framework, she describes a variety of assignments and how they relate to 
the music curriculum and the program’s IL goals. Each assignment is also 
described in more detail in an appendix, which provides a concise 
visualization that is conducive to analysis. The two appendices are very 
useful. The first is a chart outlining the grade levels and classes, their 
assignments, and the concept, skill, or goal the assignments address 
(624-626). The second is a more detailed description of each assignment, 
similar to what a student might find on their syllabus. This provides context 
and a thorough understanding of the assignments for those that are not 
part of the St. Olaf community. 
 Like Sara Manus, Christensen emphasizes faculty cooperation, 
working from goals to assignments, and constant assessment. While she 
has been running this IL program for many years, she recognizes that 
there are still areas that need improvement. Her explanation of 
assessment is fairly brief, but she explains that she has used quantitative 
methods like surveys and questionnaires along with written narratives and 
focus groups (621). This multifaceted approach shows that assessment is 
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and has been crucial to the continued success of Christensen’s program. 
She places great emphasis on how the students themselves react to the 
program and how they use their skills in school and beyond. 
 The research on information literacy instruction in music libraries 
has some common themes. Researchers and practitioners emphasize the 
importance of working with faculty, relating IL skills to students’ work to 
show them how it is relevant, and continually assessing their programs 
and assignments to ensure that their program continues to be useful to 
students.   
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Methods 
 
 This research will examine the influence of MLA Information Literacy 
Instructional Objectives for Undergraduate Music Students (Cary and Sampsel), 
produced by the Music Library Association (MLA), on music information literacy 
materials (assignments, evaluations, documents discussing long-term goals for 
the curriculum, etc.) at two universities. This document is based on the 
Information Literacy Competency Standards for Higher Education from the 
Association of College & Research Libraries (ACRL), approved in 2000. The 
MLA did not alter the original content, but added new music-specific content. 
Because this is the document on which my coding is based, its content is coded 
in its entirety. Content from the original ACRL Standards is coded as “general,” 
while the MLA’s additions are coded as “music.”  
The initial strategy for gathering information was to request materials from 
specific librarians with whom I had previous contact. I would then ask them for 
further suggestions of who to contact. This strategy, though, proved ineffective. 
One of the three librarians I contacted did not have any material she felt would be 
usable, and suggested I send a request out on MLA-L, the Music Library 
Association listserv. In the hopes of gathering more educational materials than I 
would have with my initial strategy, I chose to alter my method and request 
materials from MLA-L. This method was better-suited to my needs. Using these 
strategies, I received a total of six responses. One librarian, mentioned above, 
did not have any suitable materials. Another of the three librarians that I 
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contacted via my initial strategy eventually responded to the request on MLA-L, 
but did not send any materials or respond to follow-up emails. A third librarian, 
another respondent from the MLA-L request, also did not respond to follow-up 
emails. The last respondent whose materials are not included in my research 
sent information, but it was used to teach doctoral students and was thus not 
within the scope of my research. At the end of my information-gathering process, 
I was left with materials from two institutions. This is fewer than I had hoped to 
include in my research, but both librarians sent me a variety of documents. This 
variety contributed greatly to my results and conclusions. 
Gathering data – Sources and Methods 
 The scope of this research restricted me to working with music librarians 
who have an instructional role at a college or university. My sources were also 
limited to those who have a library degree. I introduced this limitation in an effort 
to receive curriculum from those who have an educational background in library 
instruction or theory. Because my methods of gathering information were to 
contact librarians directly and use the MLA listserv, the materials came from 
librarians who are part of the Music Library Association. Music librarians who are 
subscribed to this listserv received details about my project and had the 
opportunity to volunteer their curriculum. In general, those who are active in this 
profession are friendly and willing to help students, especially those who are 
interested in their field. My goal was to analyze 5-10 curriculum, but because of 
the diversity of sources I received, fewer were acceptable for this research 
question. 
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Analyzing data 
 After gathering my educational materials, I began analysis. I used NVivo 
for this analysis because I have used it in the past and it is readily available to 
me. Firstly, I coded the content of the MLA Objectives into two categories - 
“general” and “music.” For example, two pairs of related general and music 
content (with music content italicized) are: 
e. Identifies key concepts and terms that describe the information 
need 
 1. Lists uniform titles, opus numbers, and other identifiers 
for compositions 
 
b. Develops a thesis statement and formulates questions based on 
the information need  
1. Formulates questions relating to the purpose, 
development, and presentation of a musical performance 
(Cary 2) 
 
 My coding schema was informed by my research questions. Using these 
categories will allow me to ascertain how much of librarians’ educational 
materials are directly related to the MLA’s music-specific content. I also coded 
the MLA’s additions for type - that is, what kinds of information did the authors 
add to the ACRL’s Standards? This was important because in my coding, I 
noticed that many of the MLA’s additions simply listed music-specific resources 
or formats rather than elaborations on how the concepts apply in a musical 
context. My goal in coding different kinds of additions made by the MLA was to 
inform my suggestions for revisions to the Objectives or the creation of other 
MLA documents based on ACRL publications.  
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Once I established my coding of the MLA Objectives, I moved on to 
coding the material given to me by music librarians. My goal was to determine 
whether the additions made by the MLA are clearly evident in the curricula; that 
is, whether the curricula are informed specifically by the MLA’s additions rather 
than the less detailed content from the ACRL. It was not my intention to make a 
value judgment of these curricula; rather, I intended to lay the groundwork for 
further studies of the ACRL’s guidelines and how they are used in specific 
subjects. 
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Results 
 
MLA’s Objectives 
This document served as the basis for my research. It lists five standards 
for information literacy with related performance indicators and outcomes. The 
structure of this document, though, is less important than its actual content. The 
differences in types of content were central to my research question, so I used 
NVivo to code the text of the document into “general” and “music” categories. 
Making this distinction was simple. The MLA’s additions are italicized, while the 
original content from the ACRL is in standard text. An example of the formatting 
and of this document is: 
 
STANDARD TWO 
The information literate student accesses needed information 
effectively and efficiently. 
Performance Indicators: 
1. The information literate student selects the most appropriate 
investigative methods or information retrieval systems for accessing 
the needed information. 
Outcomes Include: 
a. Identifies appropriate investigative methods (e.g., 
laboratory experiment, simulation, fieldwork)  
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1. Identifies investigative methods appropriate 
to music (e.g., listening, historical research, 
musical analysis, fieldwork, biography, 
bibliography, discography) (Cary 3-4) 
 
 
NVivo indicates that 46.83% of this document was coded as either “general” or 
“music.” Of this coded content, 75.23% was general and the other 24.77% was 
music (Fig. 1). These are the most important percentages, and they will be the 
ones against which I assess how closely each document aligns with the 
Objectives.  
 
Other noteworthy results are the percentages of different types of music 
content added to the original document. In reading, I found that they fell into one 
General, 75.23%
Music, 24.77%
Figure 1 - Coding Breakdown
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of two categories: elaboration and examples. An elaboration adds to or clarifies 
the concept from the general Standards, as shown in the following selection: 
 
a. Knows how information is formally and informally produced, 
organized, and disseminated  
1. Recognizes that production of musical information often 
proceeds from the composition of a musical work, its 
premiere, critical reviews, publication of scores and 
recordings, and presentation of scholarly work  
2. Articulates which of these types of musical information are 
primary, secondary, and tertiary sources and how this may 
affect their relevance to research (Cary 2) 
The other type of content, an example, simply listed music-specific formats, 
resources, etc. Many of the entries I coded as examples used words or phrases 
including “e.g.,” “such as,” and “like.” The following passage is an example: 
 
c. Explores general information sources to increase familiarity with 
the topic  
1. Explores general information sources such as music 
encyclopedias and dictionaries, music histories, and 
composer biographies (2) 
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 I found that while examples stood out to me most while reading, they only 
outnumbered elaborations by a very slim margin. Of the music content, 49.28% 
was elaboration and 50.72% was examples (Fig. 2). 
 
 
Institution 1 
The librarian at this institution gave me a variety of documents to code. 
One is a lesson plan, another is a journal article, and the last is a book chapter. 
In the latter two documents, there are sample assignments, which is the only 
portion I chose to code. This allowed me to limit my coding to actual content used 
in library instruction, rather than writings about library instruction. While this 
librarian does not work exclusively with music students, her educational 
background in both librarianship and music make her work appropriate for this 
study. 
Elaboration, 49.28%
Examples, 50.72%
Figure 2 - Types of Music Additions
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Document 1 - Scholarship as Conversation 
 The first document from this institution is a book chapter about 
performance as conversation. The ideas in this chapter are closely related to the 
ACRL’s Framework for Information Literacy for Higher Education - specifically, 
the frame of “Scholarship as Conversation.” While the chapter is intended to 
examine music performance and study in the context of this frame, the sample 
assignments included also show the influence of the MLA’s Objectives. The 
author includes sample assignments for three different areas of musical study: 
music education, musicology, and music business. For each sub-field, the author 
explains the purpose of the assignment, gives sample questions, and explains 
how the assignment relates to the frame “Scholarship as Conversation.” The 
influence of the Standards and Objectives, though, is also evident in this 
document. NVivo indicated that 6.04% of this document was coded, with 69.87% 
of that being general (Fig. 3). An example of the general content from this 
selection is: 
1. What kinds of information have you seen posted to this email 
discussion list? Explain which are most useful to you and why.  
3. Look up the credentials of some of the more frequent posters. 
Who are these people? Who seems to be included in this forum 
and who is excluded? Why does this matter/what are the 
implications of exclusion? 
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This document is focused specifically on music, and the music content 
makes up 30.13% of the coded data (Fig. 3). An example excerpt is: 
• Students will find and access master classes in order to identify 
useful pedagogical techniques.  
• Students will identify ways in which questions and conversation 
facilitate musicians’ understanding in order to enhance their own 
instruction. 
 
Document 2 - Editions 
The second document is an article about the importance of singers 
choosing appropriate editions of their pieces. Rather than the assignments being 
incorporated into the article, this document includes the related assignment as an 
appendix. Interestingly, there is a second appendix detailing how the assignment 
relates to the Objectives. Because the author made her intentions explicit, I 
General, 69.87%
Music, 30.13%
Figure 3 - Institution 1, Document 1
General Music
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chose to code the assignment as indicated in Appendix 2. Because the author 
did not include any music-specific portions of the Objectives in her analysis, I 
coded everything as general and then double-coded certain sections that related 
directly to music-specific content. Because of this overlap, the percentages of 
general content and music content do not add up to the total amount coded. 
Rather, the whole amount is coded as general with some sections also coded as 
music. An excerpt that is coded only as general follows: 
1. Choose a piece you are currently working on (composed before 1900). 
Look up the composer / work in Grove. 
While this specifically mentions music, it does not share key words or concepts 
with the music-specific content from the Objectives. I often found this to be the 
case - while a document may specifically mention music, its contents do not 
necessarily relate directly to the MLA’s contributions to the Objectives. An 
example from this document that does reflect the MLA’s content is: 
(uniform titles, opus numbers, and/or alternate titles) 
This is a small section of a larger question, but it is the only part of that question 
that specifically shows the influence of music-specific content from the 
Objectives. In total, NVivo indicated that 32.05% of the document was coded. Of 
this, 100% was coded as general (as per the author’s explicit explanation) and 
8.42% was double-coded as general and music (Fig. 4). 
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Document 3 - Recipe 
The final document from this institution is a lesson plan formatted as a 
“recipe.” Sections are titled as though they are parts of a recipe, including 
“Cooking Time” (time estimated to teach the lesson), “Cooking Method” (steps to 
administer the lesson plan), and “Clean Up” (debriefing with the class instructor). 
For example, one of the “Cooking Methods” is to: 
6. Explain the format facet and ask the class when and why 
different formats might be preferable. 
 
The lesson deals with discovery tools and how to use them, and it includes a 
small worksheet. Because this document is meant to be used by students in any 
discipline, it has no music-specific content (Fig. 5). While it is not designed 
specifically for music students, it is general enough that the instructing librarian 
can customize it to the group they are working with. This document shows that 
Single-coded 
(General), 91.58%
Double-coded 
(General and Music), 
8.42%
Figure 4 - Institution 1, Document 2
Single-coded (General) Double-coded (General and Music)
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even documents that have no explicit references to music-specific concepts or 
resources can be used and often are used to teach music students.  
 
The bulk of this librarian’s literature focuses on music students and information 
literacy, but her assignments are not all music-based. Because she teaches 
general IL, she has created assignments that can be used in a variety of subject 
areas. 
 
Institution 2 
The librarian at this institution serves as an embedded librarian in a class 
that is taken primarily by first-year music students. The assignments she 
provided lead toward the final project: an annotated bibliography. Because of 
this, the assignments are focused largely on citations and finding sources that 
are appropriate to your topic. These assignments are designed for use by 
General, 100.00%
Music, 0.00%
Figure 5 - Institution 1, Document 3
General Music
27 
 
students, and are not very detailed. This allows for customization by the student 
to their specific research need. 
 
Document 1 - Book and Score Citation 
 The first document from this institution deals with creating citations for 
books and scores. Much of the document is devoted to examples of each that 
show the differences in what kinds of information are included in each type of 
citation. The student is then given a template to create a citation for themselves 
using information that is relevant to their own project. Because this document is 
comprised mostly of citations, very little content (4.27%) is coded.  The best 
examples are specific mentions of how to cite various formats: 
 EXAMPLE OF TURABIAN FORMATS AND ANNOTATION FOR BOOKS 
 EXAMPLE OF TURABIAN FORMATS AND ANNOTATION FOR 
SCORES 
Of the relatively little coded content, 29.51% was coded as general and the 
remaining 70.49% was coded as music (Fig. 6) 
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Document 2 - Audio and Video Citation 
This assignment is more involved than the first and more complex in its 
goals. Its goal is to teach students about the various sources for audio and video 
materials and how to cite materials once they are found. It also requires that 
students choose an unusual (non-Western) instrument to focus on for the 
research associated with this assignment. Specifically, this assignment discusses 
“how to find [resources available in various audio and video formats], how to 
access them, how to cite them.” The language used in this assignment is casual 
and friendly, which is likely an attempt to alleviate students’ library anxiety. 
Because this assignment deals specifically with music materials, 100% of the 
coded content was coded as music content (Fig. 7). 
General, 29.51%
Music, 70.49%
Figure 6 - Institution 2, Document 1
General Music
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Document 3 - Articles and Databases 
This assignment focuses on searching for resources, especially articles, in 
databases. It provides step-by-step instructions for students to create and 
execute a search based on their research topic or question, then to cite the 
sources they find. It also discusses how to alter your search based on your 
results. For example, a student may learn new key words about their topic in their 
search and include them in their search terms. An excerpt from this document is: 
Refine your search using alternate (or additional, OR FOR MORE!) 
keywords and notice that the process of searching can help to 
shape your thesis. 
 
The final part of this document gives an example of how to translate a sentence 
into Boolean operators and cite the sources resulting from that search. While this 
document is intended for music students, the content applies to those in any 
General, 0.00%
Music, 100.00%
Figure 7 - Institution 2, Document 2
General Music
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discipline. It does not use content from the MLA’s additions to the Objectives, 
and so all content was coded as general (Fig. 8). 
 
Document 4 - Checklist 
This document is not an assignment, but a list intended for use by 
students to ensure that their final project is complete. Because much of its 
content is comprised of requirements for a specific final project, not much of the 
content is coded as relating directly to the Objectives. Of the coded content, 
100% is coded as general (Fig. 9). The importance of this document is that it 
shows the steps that go into creating this assignment, which is a thesis statement 
and annotated bibliography. One of the items in the Annotations section is 
“clearly stated relevance to thesis statement and why you would use [this 
source].” This project gives students an idea of how to develop a research topic 
or question and use the library to find and cite sources relevant to their question. 
General, 100.00%
Music, 0.00%
Figure 8 - Institution 2, Document 3
General Music
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General, 100.00%
Music, 0.00%
Figure 9 - Institution 2, Document 4
General Music
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Conclusions, Recommendations, and Further Research 
 
The results of this content analysis show that the influence of the MLA’s 
Objectives, specifically the music-specific additions, varies greatly between 
documents. Even within an institution, there was little pattern - for example, at 
Institution 2, two documents were coded as 100% general and 0% music, with a 
third document having the inverse percentages. These disparate numbers may 
be affected by other factors, but the results of this analysis suggest that the 
influence of the Objectives varies widely enough that it cannot be counted as a 
reliably consistent influence on music information literacy materials. Even when 
an instructor specifically cites the influence of the Objectives, they are not 
necessarily making explicit use of the music-specific additions from the MLA. 
One of the conclusions to be drawn from this research is that information 
literacy instruction materials can take many forms. Some, like assignments and 
citation guides, are meant for use by students. Others, like lesson plans, are 
intended primarily for instructors. A single topic can be addressed using many 
different strategies in different assignments, and a single assignment can 
achieve many goals. Even within this small sample of IL curriculum materials, 
there is a wide breadth of material types. This shows that every librarian’s 
approach is different and is influenced by, among other things, the students they 
teach. 
While this research project did not produce groundbreaking results, its 
implications could be far-reaching in the field of information literacy instruction. 
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The design and methods can easily serve as the basis for future studies in IL 
instruction, especially subject-specific instruction. It also serves as support for 
future projects to make subject-specific adaptations of the ACRL’s information 
literacy documentation. In this research, I came across many mentions of the 
ACRL’s Framework for Information Literacy for Higher Education. This document 
serves a similar purpose to the now-unused Standards, but takes a different 
approach. Because this document is an updated version of the Standards, it may 
be useful to create music-specific content that relates to the Frameworks rather 
than the Standards.  
 Future research could examine the various influences on music library 
instruction. For example, a study focusing on other ACRL documents and using 
methods similar to this research could inform further efforts of the MLA to create 
music-specific education documentation. This type of study would show whether 
various general ACRL documents are having an impact on music library 
instructors’ materials. As a long-term study, one could create assignments based 
on a general ACRL document and others based on a music-specific version. The 
researcher would then compare the results of these two curriculum to see if the 
music-specific content produced better-prepared students.  
Information literacy is essential for students in all areas of study. For 
music students, the journey toward information literacy is full of unique 
challenges. The librarians charged with designing and executing library and 
information literacy instruction for music students must give their students 
general information literacy skills and the more specific competencies inherent to 
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studying music. This research, though small in scope, shows that librarians take 
a variety of approaches to this task. Collaborative development of instructional 
resources and tools will help instructors prepare music students for the 
challenges of seeking and using information in their schooling and careers.  
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